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.'ABSTRACT _—
- e The’ purpose of the Tutor1al 3551stance Program'
: ‘\evaluatlon was to determlne the impact of tutoring on studsé

achievemen? and academlc abilities. Three. quesflonnalres vefre

completed by 178 males and 163 femalés at .the Unlvers}ty of Texas at'

Austin who received tutoring in the’ 1975 spring semester. One .

questlonnalre was completed prlor\to tutoring- and\tvo after tutoring, -

one being an ananymous evaluation of their tutors? effectlveness.
Major\ findihgs-were: (1) tutor's semse of himor predlcted course
grade at ‘the .05 51gn1f1cance level; (2) the greater the number of
hours the student spent in tutoring, the hlgher\hls/her course/ﬁrade
‘ was likely to be; (3) although tutor effectiveness variables alone
did ‘not predict student, success or failure in their courses, a-
combination of GPA and tutor patience, dependablllty and sense of
humor "did; and (4) tutoring seemeéd to be more highly predictive of
course- grade than' overall GPA, indicating- the effectiveness of
tutoring. The major conclus1on was that tutoring helped students to
, perform at their usual level in particularly troublesome courses,
;althou?h 1mprovement in a glven course was difficult to ‘evaluate.
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A ' TUTORIAL ASSISTANCE PROGRAM EVALUATION ¢
| A ~ SPRING 1975

. Jerry Snow,-Witliam A. Bryan, Susan :Ohm,

. » o 'Bernie D. Yancey; Peggy Barr:'Nancg_D‘;Dittmari o
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“. Historicaldy, academ1c ass1stance in co]]eges and“universities has been the

doma1n of either facu]ty advisors or a counsellng center. By allocatsng staff

. time for the deve]opment of 1nstructlon 1n the basic read1ng and study sk11]s

necessary . for a successfu] 1earn1ng experlence, counse11ng centers have prov1ded

a fert11é‘ground for the deve]opment of spec1a11zed 1earn1ng centers As the

: amount of staff time a]]ocated by the cpunsellng center for academ1c ass1stance

’

increaged, a separate program w1th staff and fac1]1t1es of its own’ often deve‘—

'oped; A good examp]e of this type of program development is the Reading and =

' Study Ski]]s'Laboratory (RASSL), a program component'of the Counseéling-Psycho-

- logical Services Center, at U.F. Austin.

v

~ -

Another type of academlc assistance often offered at the co]]ege level 1s

-

tUtor1ng, i.e., rourse- re1ated assjistance. The Tu*orlaJ Ass1stance Program

(TAP), at U T Austin, deve]oped to assistwthe student who. is encounter1ng
[

d1ff1cu1ty in spec1f1c courses,: 1s a, b]end1ng of services and programs of the

Off1ce-of the Dean - tudents and RASSL. A RASSL staff member, who has a'Joint‘ '

appo1ntment with the Spec1a] Serv1ces Program in ghe Office of The Dean of
Students, is. respons1b1e for the deve]opment and_lmp]ementat1on of the tra1n1ng

proqram for student tutors and tutor consu]tants

btudents seekinq tutorial assi5 itance Jre ;een in an 1ntake 1nterv1ew de-
4 LY h i - " S

oo

: signed to assess‘their;]earning_diff1cu1ty prior” to ass1gnment or reférrq).

P
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Although TAP‘may be utilized by any U-+ nAustin'student~Who is in'need’of
tutor1ng, the pr1mary target popu]at1ons are the econom1ca1]y d1sad/antaged
the phys1ca]]y d1sab]ed, veterans, and minority students R \i
The Dean of StuBents 0ff1ce and the Counse]qng Psychoﬂog1ca] Serv1ces
e Center share the task of at 1ng students in the1r development. Both agenc1es.‘ ’
ascribe to the preventat1ve deve]opmenta] mode] for s%udent services.. This =
model a1ms at deve]op1ng competenc1es néeded by the 1nd1v1dua] to obtain
'success 1n h1s/her lite, rather than respond1hg on]y’to Cr1s1s reso]ut1on
(Oettlng, 1967, Morr1a]] & Hurst, 197]) The essentfa] v1ew of the deve]op-
;; mental mode] 15 that if students are pqu1pped w1th the necessary skills ﬁn

P succeed the outcome of Success becomes cumu]at1ve and the student will

continue. h1s/her own deve]opment | L N N
Statement of the problem .o . - q..‘, N -
G1ven the, fack of- re]evant research .on tutor1ng and tutor1ng programs,

. .
the 1mportance of a thorough evaiugtion of ‘the Tutor1a1.Asss1stance Program

.

is ev1dent A grow1ng body of program data is essent1a1 for future p]ann1ng,
training, and~eva]uat1on of the de11very of 1earn1ng support serV1ces

The Spting 1975 Tutor1a1iAs,1stance Program .evaluation attempted to assess

‘the program s effect1veness dur1ng the 1975 spr1ng semester The ma1n purpose

¢ of thts stidy was to determ1ne the 1mpact of tutoring on student ach1evement and

-

academ1c ab1]1t1es Spec1f1ca1]y, this stde attempted to determ1ne

1. What was the re]at1onsh1p between the stddent's: 1n1t1a],prob]em, ;

' . ~ ”s .
tutor1ng, and achievement? : o - -j .

.
/.

2. what were the tutors' percept1ons of their tra1n1ng, ‘the students with.

whom they wprked arid their’ persona] deve]opment while work1ng with TAP?

AN

4

S 3{. what ‘were the students percept1ons of the1r tutors, the he]p they

received, and the1r academ1c ability after tutor1ng?

* B
-

» | 6"-'.v’:.5
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GO . . Methodology

LN

SRS Included in'this:sectidn ark -a description of the‘samp]é, a discussion of

"

.- instruments used, and an outline of methods." : o

A
- ]

Samg]e M _ ‘ X
\.  The' samp]e cons1sted of 178 ma]e students and 163 fema]e students who

. ‘ '
v rece1ved tutor1ng through the Tutor1a] Ass1stance Program during ‘the 1975 spr1ng

> ' semester ' Tab]e 1 presents the sex and -ethnicity of students who ut111zed the

Tutor1a] Ass1stance Program (TAP) dur1ng the 1975 spr1ng.semester 'The student§

~ ' W

part1c1pat1ng 1n TAP dur1ng the 1975 spring semeste were d1ygded into ‘subpopu- : -

1atﬁons ‘according to who pa1d for the tutoring serv1ces The sub- popu]at1ons

Va]ues vary from 100 due to round1ng error.

'are;- Financial A1ds (135 students),’ Veterans (29) Spec1a1 Services (24), and’ :
Self Pay (51). - e b
N e . TABLE 1 & | - .
R '““':. Students Us1ng Tutorial Assistance Program\ Spring 1975, . .
\ : , By By, Sex and Ethnicity . ~
. . . . ,
) . N > ' Sex
* é N ' : L . . .
. - Male Female *- Row Total v
Ethnicity % of %of, % of % of %of
- Number Males Total = Number Males Total  .Number . Ethnicity
Anglo 92 - 51.7 .. 26.9- 68 41.5 19.9 160 - ~ 46.8
- Black 30 ~16.8 - 8.8 44 - 26.8: " 12:9 74 - -21.6
Mexican . L -t { K '
American 54 30.3 15.8 47 28.6 13.7 101 29.3
. Ofiental o~ - - .1 06 0.3 1. 0.3
Other -2 1.1 0.6 . 4 2.4 1.2 6 1.8
Column Total .178 ~ 99.9° '. 164" 100.1° - 342 99.8° .
i Percent - of Tota] '52.1 S -48.0 342 00.0- - _




rnstrUments' | - K S . : '
Tae four quest10nna1res pﬁpv1ded the prlmary sources of data. fhe
flhst of these questlonnalres was- an 1ntake form (pre-tuforlng) which was
;ompleted by the student upon enter1ng the program This quest10nna1re pro-
v1ded sevéraﬂ pre tutoring measures. ‘(a) assessment of incoming concerns,

. (b) -a measuwn of the student's perceptlons of his own study. ab111t1es, and

(c emographlc'lnformatlon on’ the student; and (d) information about the

. ' ‘ .‘s - . . ‘l . ) . .

course»in which the studéntﬂwas seeking help. , The demographic information
PN

1nc1uded SuCh variables as c]ass1f1catlon, ethnlc1ty, and populat1on “Pop- .
!

ulatlon ?efers to sources of funds for tutorlng, 1 e, F1nanc1a] Ald Vet-
etans, Special Services or Self-Pay. 'An assessment by the student of his

course grade upon-seeking tutqring was a}so obtained (Grade Entering). .

The"second questionnaire as como1eted'by studentsaupon-exit from'the

vprogram (post-tutoring data). It proVidéd data such as: (a) whether or not the

.

'student-would return, (by w0uld students recommend TAP "to the1r frlends, (c ) how

helpful students thought tutor1ng was, (d) what grade students expected in the

-

course, (e) were student expectations met, and (f) did students feel theyr '

;academlc abilities 1mproved due to tutorlng -
(

The th1rd questionnaire was completed by. the student anonymously upon exijt
»

_ ‘from the program. Students were asked to rate thelr tutor(s) on elght varlables
- relatéd to tutoring effectlveness The mean rating for each tutor by his stu-

. ) )
dents was cons1dered a tutor effectlveness variable. ' ‘

/ The f0urth_quest10nna1re was_completed by each tutor and-mas used-
to inditateithe;tutorsf perceptfons of their students, themselves,-their
 itraining;‘and;the prognaml ThiszeValuation questionnaire/was.completed.at
the c]ose of the’ semester.  Samples of thesehquestionnaires are found'in:the

~ appendices. _ o , o



.Procedure - -

* Four utor consuTtants worked with TAP dur1ng the 1974-75 academ1c year.

- 3

They-wevre, upper d1v1s1on or. graduate students ‘with outstanding academ1c records

Tutor consultants were respons1b1e for the 1n1t1a1 1nterv1ew d1agnost1c work

‘.

and ass1gnment to. tutor1ng for all studénts request1ng dss1stance Ih addition,

‘they superv1sed 5tudent‘tutors and ass1sted,1n the.1mp1ementat1on of the.student

‘tutor training: program e

Al tutors received an or1entat1on to TAP procedures and ph1]osophy of
.Tearn1ng pr1or to- be1ng ass1gned as a tutor. 0OngQing tra1n1og for-each tutor

: cons1sted of at least one 1nd1v1dua1 consu]tat1on session with a tutor consu]-

. tant one subJect area,meet1ng, and two group tutor meetings dur1ng the 1975

-

spring sem r. L o ' L
spring se este | C - -

Each tutor was evaTuated by his students on the - tutor effect1veness ques-
Ve .

tionnaire. A mean score on each var1ab1e for each tutor was, used as a var1ab1e

~/-

caTTed‘”tutor1hg effectiveness". Tutor;ng effectiveness is consideréd an 1nter-

' vent1on var1ab1e ) L E _ . o I‘

L
)

Tutor tra1n1ng emphas1zed an att1tude of'f]ex1b111ty toward the three
essent1a] compbnents oflthe tutor1ng.process. (a) planning or preparations (b)

: teach1ng‘ helping, or coach1ng, and (c) eva]uat10n oQ)assessment

Students met one hour week]y with their tutor unt11 they no. Tonger requested

assmstance. In 1nstances where student need was gp€E?ZF, more than ‘one hour

3 ]

a week of tutor1ng was schedu]ed. Only in a few 1nstances_d1d students meet

3'sporad1ca]]y with their tutors

The fac1]1t1es for tutbring were sma]T insulated compartments, ha]T tab]es,

-

or c]assrooms ava11ab]e\wlth1n the Speech Bu11d1ng at the University oﬁ Texas

The student and tutor had their choice of these areas. * : ‘.'.k

- v -

S/

'

L 4
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=7\ Appointments werg scheduled 1nitia]1y by intake ktaff'(tutor consultants§"

at a mutually conven1ent time for student and' tutor between 10 00 A.M. and 8 00
9

P. M Monday,through Fr1day .Subsequent appointments were made by the student

_and tutor at the close of each session. Ass1gnment of ‘a student to a tutor was
- : ¢
done pr1mar11y on the bas1s of schedule compat1bi11ty

<o v
LI
. .
SN

- ' . ) Presentation of Data -~ -+ ¥ -.

In addition to the data from the quest1onna1res, severa] other measures -

were acquired at the end of the semester for each of the students in the pro-
gram. These: measures 1nc]ude semester and cumu]at1ve grade point averages, the

”number df hours of tutoring per student per course and the f1na. grade in each
v

-

course~?o?‘hh1ch the student sought help (f1na1 c0urse grade) Except for the

" {

“hours of tutor1ng, obta1ned from tutor s payro]] voucher, the 1nformat1on was
obtained from student records ma1nta1ned by the Un1vers1ty The final course

grade was considered the pr1mary cr1ter1on var1ab1e 1n th1s study and was used

to indicate success or impdct of the tutoring.
‘ ‘, - e N " . '
. The relevance of the obtained data tb_the questions which weré asked is

considered. in the'foliOWing'section.h Summaries of the data and statistical
anaiyses performed are presented with respect to eath of the questions asked.

Only the .01 and .05 levels of statistical significance will be referred. to in

"+ the pres entation.d‘ - . ' o S ‘

y guest1ons . _

J:h Will tutoring effect1veness and number of hours of tutor1ng be a better

-

hpredlctor of the students’ f1na] grade )n the course than- pqpulat1on, classiffi-

Y
v

cat1on or initial prob]enﬂ1n the course?’




“7- .

! . Discriminant analysis and analysis of variance were used to\determine the

-nature of the relationshfps between final cburse'gradé'and (a) the tutor effec-
'kivénéss véri;bleé and ‘(b) hoﬂ;s of. tutbring. An analysis of variance for final
* grade in thé course (A,B,C,D,R) and tutor effectivenesg variables showed that
- on]yithe Varjab]e "sensé of Humér" significant]y contribhted‘to the detérmination
of course ,grade at the .05 level. Hours o? tutoring’was also a significant
/A ~ predictor o% final cdurse gradg at the .02 level or‘lesg. Morelﬁgurs of gutor—

. ing resulted in a higher course grade. A summary of the means For these two

variables bfoken down by final course grade is found in Table 2.

~

TABLE 2 | ' 1

Means For Sense Of Humor And Hours Jutoring

" . 8 Broken Down By Final Course Grade
Sense of Humor * Hours of Jutoring ** -
_Grade .~ Number of Mean® .+ Number of Mean
. - ‘ students ) students :
‘A 15 3.61- .16 413 .
B 40 3.77°. . 43 3.30 o
C 59 3.58 69 - . 3.7 -
. D 28 " 3.49 33 . 3.12
- F 19 - 3.43 22 . 3.14 .
t o - / .
) 4 Scale: 1-4, 1-unsatisfactory, 4-very satisfactor ‘ -
*F=2.737 ** F = 3.0775 ‘
p .05 . op .02 - ‘ , ¢

-~ . o t

' The QtudenfEAwere'then'divided.ﬁnto two groups, successful (A,B,C)'énd-qn- - o
' suCge§sfu] (D,F.) aécoﬁging to final course gkadg. A subsequent qiscrimiﬁani
analysis using‘op]y tutor effectiveness variables'to predict successful or - \\

. e )

unsucceéssful students was nonsigﬁificant. However, the result$ of a stépwise
. . . - [

® 3 -
discriminan: .nalysis indicated that in -conjunction with semester grade point'.

-

. . ) ' _.' . ) - . . . 6
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average and course grade upon seeking tutoring, the tutor effectiveness var-.
jables preduced a discriminant function which correctly predicted 38 of 58
'unsuccessful students and l4l of 141 successful students. Thus overall, a
90% correct prediction was realized. The tutor effectiveness variahles which
siggificantly contributed to prediction accuracy were'patience, sense of humor
and dependahility. ‘ .
Question 1 was tested-by a-Chi-SQuare analysis The variables used were
poputation (who paid for tutoring), class1fication, and initial problem None
of the Chi-squares were significant. Coupled with previous findings, hours of
tutoring, semester grade p01nt average, entering course grade and three tutor
effectiveness variables ‘(--patience, sense of humor, and dependability--) are
. better predictors of final course grade than either population, classification;
or initial problems presented. S0
2. Will tutoring effectiveness (students' ratings of tutors) he more highly
related to the students' course grade than to their overall grade point average?
An analys1s of variance was performed to determine how well the tutor
effectivenessfvariables would function.as predictors of overall grade point:
average (A B c,D, F) None of the comparisons proved significant. These requts
along w1th the preViously reported results of an analys1s of variance for tutor
effecfivensss'variables and final course grade do not- present enough evidence
to conclusively resolve the question. Anresolution to this question is further
hindered due to the positive’relationship between overalllgrade point average
and final course grade as'demonstrated in Table, 3 However, since tutor effec-

.a;
tiveness variable ratings are more highly correlated w1th course grade than with

o

“overall grade point average (Table 3), there is some evidence to indicate a
. L - . . .
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slightly'str%ngervyélationship‘between the tutor effectiveness variables and

final course yrade than between tutor effectiveness variables and overall

grade puint average. ”
L

3. Will post-tutoring grades (final ;ourﬁe grade) be sfgnifjcant]y»higher .'
than pre-tutoring.érades (course grade upon seeking tutoring)? | (
\ The small n involved (j=10 for course grade upon ed%ering futoring) and they,
. existence of- zero cells in a Chi-square analysis makes the reshlts non-inter-

pretable. Therefore; Table 4 is presented for information only.
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. ’ : TABLE 4
T ] \
' F1na1 Course Grades By Course” Grade Upon L
) Entering Tutor1ng VAR : . ¢
. - C / ! ) e
\\\\\4i ‘ ' ~ . Final Coursé Grade ~Row Total
' nter1ng Course Grade - D . - C.- B - A - .
~ c - 0 0 2 0 S 2 :
B 0 3 0 1- 4
R 0 2 0 ov 2
CR 1 1 .0 - 0 2
©_Column_ Total 1, 6 2 1 10
Ch1 -square = 15. 42 if'fi df‘=h9 . R | T

4. w111 there be a s1gn1f1cant1y h1gher number of 1n1t1a1 prob]ems pre-

sented by Spec1aL Serv1ces students - than;by the other popu]at1ons7 .

-~

-«

N Data re]ated to this quest1on are presented in Tab]e 5 The Chi-square was

not s1gn1f1cant.

<

‘ A4
TABLE 5 - ;
Tabu]at1on Of The Number Of In1t1a1 Problems - . h
By Students From Four Populations Served By o e
- Tutorial. Assistance Program ' :
€
T D . } B . - _
Number of . o . Population :
Initial Financial. Aid Veterans Special Services - S€If Pay - Total
Prob]ems Students . -+ Students 3
~ % of % of % of % of % of % of % of . % of '
# Pop Total # Pop Total. # Pop Total # Pop “Total # %
0 30 22.2 12.6 4 13.8 1.7 -5 '20.8 2.1 7 13.7 2.9 46 19.2
1 8. .59 33 3 103 1.3 0 0.0 0.0 3 :5. 1.3 14 5.8
2 14 “10.4 5.9 2 6.9 0.8 0 0.0 0.0 1.8 2.5 22 9.2
3 21 15.6 8.8 6 20.7 2.5 5 20.8. 2.1 8 .7 3.3 .40 16.7 -
4 16 11.9 6.7 4 13.8 1.7 & 16.7 1.7 8.15.7 3.3 32 - 13.4
5 17 .12m6 71 "2 6.9° 0.8 2 8.3 08 8 15.7 3.3 29 "12.1 -
6 . 29‘.21 12.1 8 27.6 3 3 8 33.3 3.3 11 21.6 4.6 56 23.4
- Total .135 100 13 56.5 29 100.0 12.1 . 24[ 99. 9a 10 .0 51 100. 13 21. 2, 239  99.879 .
_;_____"_ ' ~ Mean Number of Problems For Populat1on ‘ - - »
3.125 ' 3.413 3.708 3.47 0 3.292
~ Chi- square = 11,562 df = o .
‘ Note Populat1ons were def1ned acqord1ng to.the agency paying for tutorial
-assistance. B ) , N

a Values vary from 100 due to round1ng error.

[
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. , o ‘5. Will there be a s1gnlf1cant d1fference in the kind of problems pre-
" sented by the d1ffedent populat1ons? ) ) ‘ § L - .
~ The- results .in Table 6 lnd1cate that the kvnds of problem presented- by

the different populatlons are essent1a11y s1m11ar and do notrd1ffer by popula-

-
o~

tlon The  Chi- sqdare result was not S1gn1frcant The nuriber of zero scores : ANER

+-and near zero scores should be noted in 1nttrpret1ng these results. f B \\J

6. w111 there be-a s1gn1f1cant pos1t1ve relat1onsh1p between tutors

: percept1on of ‘their own 1mproved academ1c abilities and (a) percept1ons of a .
the1r training, (b) perceptions of the helpfulness of tutor1ng to the1r stu- |

»vdents, and c) th;hr utilization of study sk1]ls mater1afs
The data presented in Table 7 show that wh11e both the perce1ved he]pful-

o , ness of tutor1ng‘and ut111zat1on of training mater1a1s are s1gn.f1 . v>y assoc- .4

~

1ated w1th tutor 1mproved academic ab111t1es, the training program iiself was}

not. e ‘.; ) . "’ ) : ) ) } ) {h
Table 8 §hows tutor rank1ngs~as’1ITTEEﬁT1ne55‘for several’ sources of their -

learning. Tutors cons1dered the students they tutored,\subject area meetings,

and textbooks as the most usefu] sources of learnlng They cons1dered other
(”i tutors, study sk111s books, and tapes- ‘as the’ 1east useful sources of" 1earn1pg

for them (all three were rated -under 3, on a sca]e of 1- 5) Program'sources

_ of - }earn1ng were all rated as useful GTable 8).

)
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TABLE6 ', .

Type 0f In1t1a1 Problen Presented By
Nurnbena Of Students In Each Of Four
- Populatwns Served. By TAP °

. , , 1 . v _.F
— - '?’*T,.f/- . . T
; o / - . " Population Clasdification . S
« Yo Financial ~— ~ . .. Special:  Self' - - Row
| _ ‘ Identificatin . Aids Veterans  “Services - Pay = Total

" Kind of Initial Problem . Pop -~ Popr Pop ... Pop . Pop . T Rw
. # I R B e B A R TR P &
“Previous schooling . - ST?I % 50 .3 30 /b 6J% 10 5% W 5%

~ " Rbsence from academia 1 56y b 3.ah. 1 L5 6" ,6.7%' "8 431 "% 450

©, General difficultieswith- - - . ° o R B R
."this type of .course .’ 2108 g6 100 12 1% T2 4% 2 19% i 9 N4 -

v New terminology . - 1560 W AN T3 300 12 6.88 & 00%-
. Understanding ne concepts . 0 008 . 48 11.4k" - 14 ]4 79 10.0% 20 M 78113
Aralication of 1nfornat10n T ; 3

. learned: SN 65 1R 16 162 12 13 5% 22 1.5 - 117 14,64
“General requirements of O c : L ,
~ this course. R N R R Y A S 1 3 34 5oas . A 2.6
"~ Reading and understandmg R e e T Lo \

. _assigment D M1 a8 3 AE 6 6237 A0 RN
Listening and taking notes <00 13 305 0 004, 2 2.4 4§ .3 1Rt
“Qrganizing work 0 007 13 3186 6.1% 7 .eh 1 068 2. 2753*

o Temory 0.8 0. 575 3 3.05. b .60 13 T & 5
-~ Grammar and/or wr1t1ng \ . R -
$kills CME 10 2.4 0 0.8 3 34 4 A% 09 24
~Concentration V- 0 000 10, &5 ¢ 2.08 3 3.40 b IB  WyiefC
“Preparation and taking tests -1 5.64 '3 2.8 5 505 8 9.08 T3 o0% . o -8.00
Lack of self-confidence . 1~ 5.60 .11 4.08 3 3.4 2 228 § BIE ° 05T

;™ Heavy wof Joad TR 7 28" 1 LB 0,006 6 3.8 2 R

- Nervous on tests 0 0.00 0 245 . 3300 2 2.2 B 20 A%
Medical. problens 0005 2 008 2 .08 0.0 1 0.8 5 0.8 °
Tack of motivation " - 560 3 075 0 00 0 0.08 0 0.05 4"05"%'—

~ Difficulty in.understanding LT T e ‘

e proressor T s MU 40 3R 3341 BUAM @ w0

—Qther ‘ 0008 o T ITJ 105 2 a4 2 1.-Tn 12 1%

“Total  of préblens by IS . T L
Population "1 18 & - 9 . . & L804' Ke s

Tercent of total probléns .8 - 52.5% 1283 ' / _100.0%

17 Chi-square = G0:6T36 df 0 o | S e

[Kcate Populations were defaned accordm% 10 the agency paying for the tutorial assistance Ve 1 8,_‘

“-Students-cot)d check more than_one_oroblen
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. | ' TABLE 707 _— j/
Kendall Tau Correlations For Tutors Perceptions Gf Their, Own

Improved Academic Abilities And (1) Training, (2) Helpfulness
of Tutoring, and (3) Utilization Of Study Skill Materials

- - 7 - 7
- Tutor Perceptions Of Their Own Improved Academic Abilities y
. Helpfulness S . " Helpfulness . ' Utilizat.on of Study
Training Resources . of TGtoring "Skill Matorials
; ‘ v e : r . » r
"Tutpr's students .022 .. ~ Helpfulness - .361* Handouts . .238*
i ey, e aeas)  (m23)
. 3 N
,; C o : o vo Studyskitlt -
" Other tuto}s - .066 - g . ' Books .48
< . - (n=24) - . - . o (n=19)
..' Tutor consultants *-%003 . .. ™M Tapes * . J515%
- “(n=28) . : Y (n-lO)
;; frainer T L83 % ‘ -
R (n=20) A |
" Texts R '.1813;_. - ~f. o ) ‘.‘ S L
B R 1) S S .
" Orfentation ,-z.fOéj,, S T o o
S £y . n=3g o e . : B v .
| u . — ':‘rg . h o . . é‘-\ Tl - .
<. @roup meetings ~.-.051 = W , ' .
7 . (n=30) b : < .
..»‘ X .‘. ‘ .' — / s
. Subject’'area -~ ... , = ! '
meetings ‘
N e (!‘_=3]) . : ] - _ A ﬂ'
RASSL . .349 . A C
. - . (n=11) . o . . .
. F * 05 . . ' Lo . R
8 “ oo ‘o ‘ ) ’ ' ' ’ : P 8 ’
. / . :1 . ~ ’
. ,
19 . .
- 5. g ~
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7 - TABLE 8
. ¥ o “
- Tutars'a Rank1ngs By Usefulness Of Sources ~ '
2 - ; s 2 OF Learn1ng Ut111zed - . .
\. - . ° .1\l ' ’ ’—\
e ‘ \Y Rankings - ] T
| Of Little X N - . Very ' pid Ngt Mean Rank of
Source Help 2 Useful Use . Usefulness ~
s coo bl 2 . 3 4 . 5 . )
_ KR #. % V§ % F -7 #' B
~ people, .- . ‘ S o SR S i
Our S@udents 2*9/’ 0 0 0 3 8.6 1234.3 1542.9 4 11.4 4,29
. Othér tutors 5 14. 3 4114 5143 '822.9 2 5.7 11 31.4 \2;29
" - Tutor consul- " R R . : -
tants 411.4. 3 8.6 '8 22.9 5143 822.9 7 20.0 3.35
Read1ng and LT =3 o
Study Skills © . e < :
Specialists - | 1 2.9 4 11.4. 612.1 411.4 '514.3 15 4.29 - 3.40
‘Materials S o . i
-Handouts 411.4, 1 2.9 417.4 1131.4 3 8.6 12 34.3 3.34.
Study Skills Lo e . AR s ’
. Books 411.4° 3 8.6 4%.4 2 .57 2 57 20 5787 2.66
Tapes 0 514.3 1 2.9 2 5.7 1 2.9 1 2.9 257N.%4 2.20
. Texts- 2 5.7 41.4 1 2.9 822.9 10 28.6 :10 28.6 3.80
Programs - S o ' . o ‘ .
. Orientation ,_ 1 2.9 2 5.7 10,28.6 12 34.3 7 20.0 -3 8.6 .3.68
oFirst General” - o - & , S . "
Session <3 86 2 5.7 822.9° 8 22.9 4.11.4 1028.6 # 3.40° '~
Tutor Group ’ , . o o . g =
MpetIngs 3 86 1 2.9 925.7-12 34.3° 514.3 514.3
Subjeet -Area o - : o _ '
- “Meetings 3 86 2 5.7- 617.1 1131.4 -925.7 411.4
"RASSL 2 5.7 . 1 2.9 411.4 3.8.6 1 2.9 24 68.6f
Q,,a n =35, tota] ' -7 \_\ o e s
bewas Teft blank if d1d not use . h '
: ' v
-~ ‘ y \i_
. v - " ‘ :
, ( s .
.e ° s ' .
] . . | P |
; v :
' °
\ L. ,‘?‘ R _;“"5 ; R
. ’ . ) 20, Y
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a

,7} Wjﬁl there be a sjgnificant positive relationship between~tutons pen;
ceptions of how helpful tutoring was for their students and (a) tutor train-

'* ing, (b) modes of.assessment of students, and (€) perceptions of their own im-

'provéﬁ aLadém1c ab1]1t1es’ S v ’
’ Table 9 1nd1cates that two training va?ﬁabies and the'tutors' imp?o&ed =
o atadem1c ab111t1es were S1gn1f1cant1y related to the tutors oeroeptions of'_\
'o/”'nelpfu]nass of tutor1ng‘ The tra1n1ng-var1ab1e§ are~or1éntatfon and study

sk1]]s books S1nce-there was. no srgnlf1cant corre]at1on between the tutors

mrat1ng of he]pfu}ness of tut0r1ng and he]pfu]nnss of modes of assessment, it
/
appears -that the tutors-were eva]uat1ng the helpfulness of the tutor1ng for

~

their students by means otnez:than the ones. 11sted in Table 9.

08;,_W]ll'the,student_percept1ons of tutor effect1veness be related toa
. M Q » . - N

ethn1c1ty7 _: 7/ o o ' A i

.. N1ne var1ao]=s assess1ng tutor effect1veness resu]ted in only one s1gn1- o

-ficant ethnic d1fference ip an ana]ys1s of variance of ethn1c1ty by tutor

5; effect1veness (Tab]e 10). On]y “sense of humor" was found to be s1gn1f1cant]y--

d1fferent The d1fferences b tween the ‘mean "sense of“humor“ rating g1ven by

1 -

Ch1canos and the other groups 1is s1gn1f1cant (Student Newman Keuh]s Procedure)

The eight other var1ab1es d1d not d1ffer s1gn1f1cant1y for the d1tferent ethn1c

groups. k o . ‘ . ‘ -

-
1
“
rd
.
..
.

LN
v
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S " TABLE 9 L~ |
- — Tutors' .Perceptions Of'How’H 'lp“ful L
' ‘Tu.toringj Was To Their Studgnts .
. oY :
“Evaluation of sources " Evaluation of modes Tutor's perceived improve-
. .of learning -: *  of assesment of v ment of academic ability
C cL Students . a - -
re . . r._ . r

. ‘ . ’ * .. R . . . N 3 L ,' Lo
A " Tutor*s students ". -.048 - Supplementary . -.214 .. Improved academic .360%**.
: ' <7 (n=31)  exercises -  (n=27) '’ ability (n=35)

" 'Other tutors—. 1702 - Ability to do 2,033 . L |
T (n=24)  homework - (n=32) . S -

Tutor consultants , .088.-;"' ’ Inére’a‘sed in- .106

_ _ (n=28).  terest - (n=32) '

. Learning sfudy  » 197 Kinds of ques- ;-.085 R R
R skills specialists(n=20)  tions . (n=32) . ' x
" Handouts - .083 ' Students abil- .108 ” T

> (n=23) ity to work (n=26) we s
" independently E

= Study skills 464  Test results/ -.123 B
“bobks -  (n=15)** grade ~n=30) |

. o Y 2T « . 5 ) i} ,
o  Tapes. 363 - - . -
- G (r=10) -, L 6
Texts . s M5 e o . .
' C(n=25) .. o , L
Orientation (197% - ' o !
, ; C  "(n=32) . : U
) ..'_Firs.t‘ main session _AM e - -
N . - (n=25) e ) | |
’ G'roup rﬁeéti.n{‘;s . . .\024, 7 ' ," . : _ "Wl -
e . (ﬂ=30) - . “ . . . . .' o
N ) ‘. . vy . . ' . '", e - . . ) X .- - .
Subject -area o2 L / o | , o
- meetings (n=31) . . & R R .

.. :RASSL . . . .]53 . *'b " . . . ) /'- .} . ) .’
o (n=11) . R . .

. . o " .. s . - 4 . . s
o T T ey S - . p : - .
g R * p . . ‘ , ;

kK P .01 & . T, L S -' . .®
oo . . . R . e .
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G OTABLENO -,

Analysis Of Variance Of Student's Evaluation ‘
_ Of Tutors By Ethnicity Of Student

- < : R Ethnicity A
Tutor variables "~ Anglos * . Blacks = - -Ch{cgnos

‘ AP I (n=68) _ (n=23) (h=26) : '
., “Mean .- "S:B. . Mean S.D. Mean S.D.- F

knowledge “of subJect ~3.74 .56 3.78 .51 3.65 = .49 .. 389
Flexibility -3.55 .51 3.57 .79  3.38 .70 .526

. Patience. : 3.89 - .32 3.74 .62 3.54 . .51 .2.789

Sense of humor - - .3.90 - .31 3.74 54 -3.31 - 74 6.714*
Stimulating - 3.53 .51 3.26 .86 . 3.20, .71 1.202

. - Encouraged independence 3.53- - .51° 3.48 .59 ¢ 3.31 74 - 772
" Dependable | 3.50, .83 . 3.62 ° .67 3.52. .82 - .41
Understanding - 3.80 . .41 | 3.44 .99 3.48 _ .80 T.352
Equality - ~ 3.63 .50 . 3.52 _ .73 3.38 .80 .690

Note Means’calculated for each tUth from each tutor S students evaluations
(l-not satisfactory, 4- very g o

u'u‘ ]
-

9. will ‘students’ perceptions (effectivene:s ratiqgs) of tutors be pre-
_ dictive of (related to) their ratings ‘of the helpfulness of tutoring?

"An analysis of varir ce_was done to compare those students who viewed

. -

-tutoring as morg}helpfdl (4, 5)~with those ratfng tutoring as less ‘helpful

(1, 2 3) on a scale from 1-5." Students who rated tutors as more helpful also
gave the tutors more favorable ratings on the tutor effect veness variables
(Table lll; This strengthens the validity of using these variables as evalua-
tion cfiteria. A discriminate analysis resulted in a predﬁction equation which
was able to predict with 89% accuracy tH& students rating of the*helpfulness
of tutoring. Sixty—three correct predictions were made out of a possible n, . .

= ' - - * w

. o T

L X4 . L,




-19-

" TABLE 11

Analysis OF Variance Of Students' PerceDt1on of Tutors
N For Students Rating Tutoring As More Helpful(4,5)
~ Versus Less Helpful (1,2,3)

14

- 3

Student Perceptionsd,

< - More helpful Less helpful >
S ! (n=55) - (n=23) - ’
Perceptions of tutor ' _ P
r L Mean . S.D. Mean S.D. F
~Knowledge of subject matter 3.85 :36° v 22 .74 ~ "26.688** .
Flexib¥lity 3.65 .52 2l92 78 24.779%* |
Patience 3.80 .40 3.35 N 12.590**
- Sense of humor 3.75 .52 3.25 .79 10.914**
. St1mu]at1ng 3.51 .54 2.68 - .89 24.804**
" Encouraged 1ndependence 3.55 .57 - 2.96 Ak 14.95]**
Dependable : 3.61 Al 3.23 .87 0 3.991*
Understanding 3.78. .46 2.88 .97 1 32.047%*
Equality - 3.67 .55 2.87 .92 22.209**
‘ :a n=78, total '
< x P .05 .
** p  .00]
10. will,students' perceptions f tutors be significantly related to the

grade they expect to earn in the tutored course?

The -data presented in Table ‘12 1nd1catg,students who expected higher grades'

. also saw their tutor more- pos1t1ve]y wh11e students who expected lower grades

viewed their tutor 1essLboswt1ve1y.
ﬂ:‘ . :'.f ot N ol
. \ § | ?
'-3~ -E: : - |
| -
SN 24 -
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- TABLE 12 ~
Kendall Tau Correlations For Student Perceptlons Of Tutors
And Expected Grade ‘In Tutored Qourse(s) -

~

a

Tutor var1ab1es

Knowledge of .subject matter ) . .5381* -
Flexibility _ : - .5386*
Patience - .3528*
Sense of humor o : .4344*
Stimulation . . ’ .4661* -
Encouraged 1ndependence * .4295*
‘\\ Dependable ) : . . .3534*
Understanding : Ve 1 .5966*
v qua]1ty ) - - .5291*
*p 001

11. NillnstudentAperceptions of their own academic abilities after tutor- "

o, -

ing be significantly improred?\ _

No tests of s1gn1f1rance were run on the results reported in Table 13. Stu-
dent exit eva]uatlons indicated an overall pos1t1ve eva]uat?bn for the tutor1a]
program Tab]e 13 shows the students pos1t1ve responses to tutorlng The stu-
dents pos1t1ve responses are re]ated to 1mprov1ng course grade, academ1c ability
. and the accessnbllty of. the service. The data seem tt<1nd1cate that’ students

feel their abilities have improved.

A a

A}
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TABLE 13 - L |
Frequencies And Percentages Of Students Exit Eva]uat1on Py
Of Tutoring On Variables Related To Improved Abilities N '
_ V , N _
, Rating
o _ : 5
' , ) : Positive - . ~ Negative
Variables - Number " Percent , Number Percent
Expectations of tutoring metd 70 - 85.4 o 10 12.2
Help received was helpfulC - 71 ~*89.0 ' 9 - 11.0
- Would recommend to friendsb 72 - 88.9 _ 9 S 11
Confidence in abilities . v ‘ : 4 7 _ w
increasedd - 64 .80.0 . 16 20.0° .
Feel comfortable coming back o : . >
to TAP2. , 80 98. Qr 1 ‘ 1.2

o\

Note: Mean for he]pfulness of tutoring 1s 4 05 -on 2 1-5 scale (5-very he]pful)
d scale: positive-yes, negative- no: - ‘
scale: . positive-yes, negative-no, maybe - -
. C scale:, positive-3,4,5 (helpful);~negativea1,2 (not helpful)

< }
s . - [y i
4 {

» Discussion f'
Th1s study bas1ca11y attempted to find answers to°three broad quest1ons Thel.
reSults for each of the three main quest1ons will be discussed separately Question
one uses data wh1ch is both subJect1ve (perceptual) and obJect1ve (grade earned,
and is the pr1mary serv1ce eva]uat1on quest1on
Quest1on 1: What is the. relat1onsh1p between :the students initial problem,
: tutoring and ach1evement?
Tutor effectlveneSS‘var1ab]e rdt1ngs were h1gh1y favorable and thereby prob-;
‘ “ably reduced real d1fferences 1n the competency level of tutors The contr1but1ou
made by both tutor effect1veness ratings and number of hours of tutor1ng was not
. nearly as powerful as the students~qrade point average (GPA overa]] or semester) -
| in pred1ct1ng ¢ se grade The students' overall GPAs were the best pred1ctors
of course grade: /Th1s indicates the stab1]1ty of GPA and 1ts resistance to

intervention. 'Q

26
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The tutor variables of sense of hgm6r, patience, and dependability were, -

-

however, helpful d{scriminators of successful and unsuccessful students. These
:i:;tutor characteristics are supportive and might be.viewed_as factors thch dim-
rinish the feelings of discouraéement often experienced bj'stadents who are’
facing atademic obstacles. Those students completing a sUbjectiVe evaluation of
tutoring were satisfied with .the program and showed an overall comfort with
their tutors and the program. Proposing a single humanﬁstic compoaeht called
_“tutor effettivehess“ was substantiated by a factor analysis on tutor variables
. which resulted in essentially one fagtgr. | |
Neither the studeat's c]assification, poputation, nor initial'pfobleﬁ was a
\“ | 's1gn1f1cant predictor of performance, H \<£ V L 1 ’
A]thOugh no overwhelming evidence can be found for resolving the quest1on
of whether or not the tutor effect1veness var1ab]es are more c]oSeJy re]ated to )
" final course grade than to overall grade po1nt average, the resu]ts tend to o
. indicate that this is the case. A failure to find more 51gn1f1cantfresu1ts
-cou]d be due to the high correlation between overa]] grade po1nt average and
final course grade (Table 3):3 It should be remembered, hqwever,_that the tutor
effect%veness_variab]es were highly te]ated to how the students viewed the "help-
' futness" of the program. Such results in themse]ves-justify.aacloser'look at
these, var1ab]es with respect to their ab111ty to measure student att1tudes that
| .m1ght possibly be related to long term changes in the1r attitudes toward acade-

Y
m skills. A more pOS1t1ve att1tude toward academ1c sk11]s cou]d be ‘reflected

by 1mproved performance*f’ter in the1r careers.

a

Data in- this study show no rea] differences in the number of initial prob-

.lems and kinds of problems of the different subpopulations_served by TAP. For
the purpose of this program, problems expressed by less than 3% of the~students
. N ) v \ AN

27 .
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A

were considered general strengths of TAP's population, whﬁ]e those expressed
by more than 7% were viewed as genera1 weaknesses‘jTable‘14). In the TAPC
tra}ning program there might be an increased concentrafion‘in the. training
'expérqence on those prob]ems most often Expressed by students: Tutors could

~

work with these self expressed prob]ems as indication of the goa]s and'outcome

areas of concern to the student . : '
TABLE 14
- R g \ . . - )
¢ o Initial Problems Presented ‘o TAP . - T
} A ' ’
- . ’ -
- . ‘b‘
Percentage of Students Expressing Problem N
A ~_Less than 3% B More than 7% .
. Probled —____Percentage . Problem Percentage
General rdjuirements _ General difficulties = - .-
of course - . - 2.6% _ with course ’ 11.4%
Listening and taking =~ - " Understanding new
notes - 2.4% - concepts 11.3%
’ \\h. - ' L T Application of informa- .
Organizing work - ‘ 2.7% ‘tion Tearned 14.6%
Grammar .and/or - "Preparation and taking -
writing : ' 2.4% _ tests : 8.0%
Heavy work load:- 2.5% : .
Nervous on tests . 2.6%
Lack of motivation - .5% .

-

Questlon 2 what are the, tutors 'percept1on of the1r tra1n1ng, students,

L

and persona] deve]opment wh11e work1ng with TAP?

4 The Tutorial Ass1stance Program s tutor tra1n1ng was not seen as a 51gn1- |

- ficant factor in 1mprov1ng the tutors' own- academlc ab111t1es However, tutors

fe]t that the exposure to the handouts, study sk1]]s texts, and tapes did contr1—

: bute to the 1mprovement of the1r own abilities. This f1nd1ng ‘may 1nd1cate that

when tutors attended sessions des1gned to help their students the “tutors did not

| ",fransfer th1s to their own wor]d The finding that the mater1a]s to which they v

~ S .
-
. 1

Y-
.\
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\ .

were exposed were he]pfu] for those who used them may mean that when the tu-

" tors used the, materials to answer a pre- formed question the materials became
usefu] and were not merely a contributor to more unass1m11ated information

A further exp]oration of RASSL s re]ationship to improved acadenic abil-

ities is-necessary to discover the impact of RASSL on tutors RAASL s re]a—

-~

tionship to this quesﬁ’on might be c1earer if consTdered on]y with those " w

-~
-

students us1ng the service.

The re]ationship between the tutors' perceived he]pfu]ness of tutoring

to their students and’the tutors' own improved academic abi]ities 1s a find— s

1ng which Bandura (1969) wou]d interpret as the effects of mode]ing Those

u

tutors who are themselves open to change and are grow1ng and integrating in- i

€ /

R formation t as mode]s for growth and 1earn1ng for thé\student

[N

The tutors perceptions of the training program effectiveness is pos-
x [}

itively related to the perceived he]pfu]ness of tutoring to students. Th1S
can be viewed as an assessment of the transferability from training tosprac-

tice. Orientation appears as a-significant contributor to he]ping tutors

Orientation exp]ains the procgdﬂral format ‘of TAP the materials and supports

-

available, a preliminary attitudinal set towards 1earn1ng. tutoring, and

-

., problem solving.

. jhe'tutors' evaluations of the heipfu]ness of tutoring.to'their-sfudents
" was ektreme]y'shewed.-\ene hundred'percent‘of the tutdrg'rated tutoring at
least 3 or better on-a scale'of”5 . The tutors, however did not view any of
'*the assessmenz/techniques as indicative of how helpful tutoring was for their
.students. ?n addition, they stated no other means to evaluate the student/s’
R progqess. This discrepancy indicates'an imtuitive manner pf.assessing help-
fulness which may or may not be_based on the tutor's experience.
e Question_3: What are the students' perceptions ofltheir tutors, the
\help they received, and their own academic abilities after tutoring? '

29 L
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L " ‘Previous research (McDougall, 1974) has showk‘that Mexican American stu- %

~

-

L

dents rated tutoring, their tutors, and their expected grades ;s significantiy
. lower than Anglo or other ethnic groups. The data in this study however did
not differ Significant1y for ethnic groups, except for the tutor variable “sense. >

RO of humor“ "The data indicate, however, a trend toward a depressed rating of

o ‘€utors/by MeXican erican students which while not Significant do€s raise ques-

tions about. the se V]ée S re1atiothip w1th Mexican American students ,The per-

ceptions of students to_ rd their tutors predict their perception of-the'help
- - . ‘ \ S0

ngﬁand has implicatiop€ for midterm evaluations ofitu—

\

they received from uto

iztors, ass1gnment of tutors,'and hiring of tutors Data presented in this study

— AN
- show "understanding“ as the most important of the tuto:fv?riables, .followed N

closely by "knowledge of subqect matter" and "fleXibi ty". These three vari\\

e

ables are centrai_conderns of the active tutor., To 1isten for understanding; to
be confident with the factual information relevant to.the student, and to be able
to shift from;one“method to another-to'comMunicate'information orlshiils;gre seen
as paramount in helping another person oVercome the_obstacies of learning.
T The inability of tutor variables to predict the actual grade earned may re-
sult from: (a) the ‘small number ox/;utor evaluations returned, (b) a compressed
'rating scale, or (c) a Single factorial nature of. the evaluation in$trument |
Nd statasticaT tests were run to deterﬁine the students' perceptions of ‘ b
", their academic abiiities'after tutoring._ However, data‘seemvto indicate thft
- the students’ perceptions'of their’academic abilities were in fact improved
~(Tab1e 13)A The major focus of tutoringfis on the particular course with
which -the student is experiencing difficulty, and a secondary emphasis is put

-
on overa11 s tudy skills Given this information, it is noteworthy that students

et

felt their academic ability had improved;7 POSSibly this finding indicates the -

e




" global nature in wh1ch Students respond to the1r envVironment. Research'in
counse11ng (Carkhuff 19691 has indicated that when one area of functloning

is 1mproved to a 1eve1 of competency then other areas of functloning have a

tendency to 1mprove as we]] . R

) Findings and Implications < L
Finlings
A summary of the f1nd1ngs for th s study follows: .

v

var1ab1es found a s1gn1f1cant dlfference between "sense of humor" (tuton\,,)’-—\\\\

-
var1ab1e) and grade for the course in whieh tutoring was received. It a]so

. found a s1gn1f1cant pos1t1ve reiatlonshlp between hours of tutorlng rece1ved

and gr;de for the course in wh1ch tutorlng was rece1ved

v

2. In conJunctlon with“the student semester grade point average, and
grade upon enter1ng the ¢ourse, a pred1ctlon equat1o—;5as produced wh1ch
pred1cted whether students wou]d be successful and unsuccessfu] (90% accur-‘
acy) in .the course’ in which they rece1vé3*tLtor1ng The tutor effectlveneSs-
var1ab1es of pat1ence, Sense of- humor and dependabillty cont\ﬂbuted Slgn]fl-“

l_ cantly to ‘the accuracy of the pred1ct1on ﬁ' ' . '“*#"

3;. Tutor ef$ect1veness var1ab1es a]one d1d not 51gnif1cant1y pred1¢t

successful and unsuccessful students. . . : . T

"4. _Data presented in th1s study indlcated that neither the popu]atlon _'

from wh1ch the student was a member nor the kind of 1n1t1a1 prob]em preSEnted

predlcted future academic performance T .

- 5. Tutor1ng effectlveness tended to be more re]ated to the students

“‘course .grade than to the student S overa]] grade point average.

. 31 o I | - o
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. grades.

e

y | . N ) , |
7. ‘$pecial $ vices students did not s icant]y differ from other
\ it '

_ popu]ations when reporting number of 1n1t1a1 prob]ems No significant differ- Le

ences were found. 1n the kinds of prob]ems presented by/the different popu]a- f;

:I
G

tions. - SRR B e .
N . . - . N * A . . . .
8. The tutors saw he]pfuIness of tutoring to students and training. N
<F ! \ BRI
o materials as being s1gnificant1y assoc1ated with tutor/skill Qevéiopment ’ ' ;
.9 7 l o ,‘ .

However .the training program 1tse1f was not s1gn1ficant1y re]ated to L -

tutor sk1]] de"elopment

9.. The tutor tra1n1ng vqriables ‘of Orie ation, study skill books,

-

and tutor skiil deve]opment were po itively related to the tutors perceived

'.helpfulness of tutoring to thein st dents ) o _ o

' -«
mean rating of "sense of humor" as an impo tant factor in tutor effectiveness

10. There was a s1gnificant differ:/ye between ethnic groups and their

~

The-Mex1can American students rated tutors 1ower on "sense of humor"‘than did_!

the other~ethnic groups. oo~ v T_c. | , o
N, Stgnificant differences were-found betWeén students who viewed -

= .1

.tutoring as more he]pfu] and those students who viewed. tutoring as 1ess he]pfu

and their actual rétings of the fo]]ow1ng tutor variables v know]edge of sub' C
matier f]exibi]ity, patience, sense of'humor, stimu]ating, encoufaged 1nde en- _

d nce, dependable, understanding and equality.

[y

12.- Student_perceptionSﬂof tutors were pos1tive1y re]ated to the grade .

4

'they‘e cted- to' earn in the ‘tutored course

-~

°_} 13. Students receiv1ng tutoring in the study perceived TAP as a program\

' which 1ncreased their academic suecess, atded them in improving their own aca-

. demic ab111t1es, and as isted them in dealing\yith their academic prob]ems <
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Impllcatlons for Future Programmlgg, ; ' @ > .o .' _ /7

The resu]ts from the ana]ys1s of the quest1ons and exper1ence with the
- program 1mp11cate the following: _,. | . b L . ;;
1. M1nor1ty students shou]d be mon1tored more closely in the1r progress

and accessab111ty to TAP in order to fac111tate their use of the program. : o

\ 7
RASSL and TAP programm1ng shou]d be more c]osely 11nked in- order to. ."_u,

s . &
. E . :

max1m1ze the ut111zat1on of both.

3. The tutor1ng process shou]d 1ncorporate student behaviora] goa]s wh1ch'

can’ be evaldated.

,¢$: The tutor1ng process shou]d be evaluated at least midway through the
) contract per1od to a]]ow for any necessary rev‘s1ons X , -

' 5 Support service staff. such as M1nor1ty Student Services and Studehts

Older “Than Average should comblne t1me and expert1se W}th TAP on cooperat1ve

4

workshops geared to those prob]ems exper1enced by most students.

RN

6. Tutor and Tutor Consultant training shou]d be focused on the mgst .

common_ prob]ems presented by ‘students. '. SR »' . : |

- ©

7. The tutor s 1n1t1a1 tra1n1ng should be or1ented towards the Qevel-L

_ opment of persona] TSEpn1ng object1ves o o |
\8 .¢ The tutors Should be hiréd on the basis of: (a) a favorable attitude

toyard growiﬁsand 1earn1ng, (b) the presence of cr1terion referenced skills, K
' \ . £y . .

-and (c) openness to 1earn1ng.

9. Orientation training‘should be continued'with follow-up tied to indivi- -

dua) learning obJect1ves ' ", (:;:; : o ' o g .
, 10. Fol]ow -up tra1n1ng should emphas1ze the tutor's ab111ty to-assess
,student progress and, deveiop‘qltennate 1e3¥n1ng strategies. '




~ : S Y ) o
Imp]wcat1ohs for Future. Program £va1uat1ons . : f
The foLTow1ng suggesttons :re based oh exper1ence .

-;\{ 1. The problem 1dent1chat1on snfet should be rev1sed 1n order to 1ncoE}

re cr1ter1on referenced strengths and weaknesses reTatjng to course

2: The e ects of tutor1ng shou]d be stud1ed us1ng a des1gned cohtroT "k; ,;
y ¥

‘~ group and semester and/or year fo]]ow-up to assess cumulat1ve benef1ts

A}

: 3. Pre- post assessment too]s to deter?1ne the 1mpact of the Tutor
. ‘Consultant and Tutors on student probTem 1dent1f1cat1on shou]d be deve]oped

2 4. Cr1ter1on measures .of tutor«tFa?h1ng'wh1ch re]ate to;;tudent'sugcess

.shoqu be developed., - R LT A /-

5. The.impact of a’ student-rece1v1hg a d1fferent grade than expected

i terms of the student s percept1on of h1s/her oWn *skills and TAP shou]d be - o

-

‘assessed. © ' : .' E ) : T
. . - T i /.‘\:g

-

6. A way of assessing the relat1ve impact of RASSL and TAP and their

comb1ned effect on student skill deve]opment and academic achievement shoqu

be’ designed. ' . ) o - . o
g : o y \ : | S Lo )
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1 -
//\ . FOR OFFICE USE
W\ ' ) ENROLLMENT FORM . ' < Circle One .
‘ "TUTORIAL ASSISTANCE FO'EM . . e . ’
N F.A. V.A.
) Offic%ql/ the Dean of Students o
‘ . o o c S.S. S. Pay
LI . ? . [} A
- ‘ - Z \ a. ]
- Please fill out schedule form in addition to the enrollment form. . /7
. . ' . A
Name N Y Social Security Number
s - ” ‘ : , - . R
Austin Address o ' L Major | ‘. : N
. R ,\'g]%ss\'ifiqa:tion \,- ¢
- . 2Zip- T .- Ethnicity . - .
. . v NS . n y B
. Telephone& . . o gL, g.p.a. (approx.) -
[} ’ L™ ' . . , ‘ . ] K ’ .
R L e Hrs.Presently Enrolled - /\/ _
Are you: currently receiving aid frém Student Financial Aid? ‘
T . . . No\ i ,_' ] . b .
. ) T ' R /) , ‘ .
o * - . Yes ‘ ',pl'e?_asé specify
h) - ' ) [y .
7 ? ] N ‘. . . . <
How did you ~1earn about the tutorial asistange program?” .
s Course(s) for which asﬁlstance is belng requested ' .
Course Current Grade -~ . Instructor . Texts . . . '
' . : . : /
o . _
' \ » . 0 -
4 . ~—. . R B ] . , ) R N .\ -
" Please describe briefly th& trouble you're having with each course ¥For which assistance
.is being requested S : ' ' - ' :
., i : . -
! 4 ’,
7 £
. - . ) v . . ) P
" How do";rgu—t‘.hink tutoring will. aid you in your course(s)? ) / ,
L B U T TGP < S S ———
- - \‘. ] ] -
o= e .
" " - .~
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JOPTIONAL CHECKLIST:' Often students requesting 'tutorial assistance name one or '
more of the folldwing factors as contribuling tv problems.with’a course.. Please ,

cheek the items below which apply to you. . :

This is optinnd’l'- ‘omit if you prefer : :
: Course #1 Course #2 Course #3

T Hackground expericence in area ) (a) (b) " Ao)
“1. previous schooling Qas‘inadequate - la b, . __c )
2. .rrturnxng to schOol after being away 2a b . c
3. {general difficulties with this type : . " ‘ :
of course 3a’ b - c )
Content of course(s) . o ' ' : . .
‘4. ney terminology -+ 4a b ’ c
5. understanding new concepts « 5a b ¢
6.. ‘applicatjon of information lea¥ned 6a - b c
Jgeneral requlremehts of course - %a b - c
Study techniques and other Factors e A
8. rqadlng the assignments g 8a b °. c’
9. listening and” taking notes - " 9a b c
.10, organizing work & stgdy time ' 10a b - c
*'11. memory Y lla b c
' “712.r-9rammar &/or wr1t1ng skills - 12a " b’ c °
"+ 13. «concentration - 13a b. c
.14. preparing for & taking tests . l4a b i . _
15. - lack of Self confidence 15a - b - - c
, ‘16. heavy work .load “ lea b c
17. ne§§ous on tests . 17a b c’
18. medical- proBlems - 18a°* . b c T
19. lack of motlvation - 19a b c Yo
20. difficulty in understandlng the '
. professor -, .4 20a “b c .
* 21. ,other: . o 2la’ b - <
. . , I . .
X Slgnaturg; v : ~
o R ) . ¢
- s v *.date: =~ - -
’ « - ) < . . l .
TUTOR CONSULTANT COMMEN{'S : ' /T-C. initials . .
,Background experience & current assiéhmbnts: / y . *
. e . . 5

. . . s ) , pi

v : . . .

¢ .
. " L]

Study Skill cdncerns: ° ) ' '/

R . - i . 4," : /

Other cominents which may help yéu worﬁ with this §tudént:
s . . . '

] DTS
§ L
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“

EXIT EVALUATION FORM

“

Plcase answer the following questions about yourself and your .experience

with cur service this semester. The information will remain angnymous and
contidential. We are interested in our effectiveness in helping yov with your
academic concerns.  Your feedback can help us now and in the future.

II.

ERIC

Aruitoxt provided by Eic:

, Background Information (Please check appropriate response)

.

Classification: Freshman Sophomore Junior Senior Other

My tutoring was paid for by:

Financial Aids Veterans Self = Special Services
. . Y
Ethnic Identity: Anglo Black _ Chicano_ ' Native American
Oriental Oi .ler )

Course(s) in which you received tutoring

General Information ‘ , . : T

1. 1 was referred by T.A.P. to - | _ department or agency.

2. My bxpectations of tutoring were: Met_  Not Met

3. The help 1 received was: .
very helpful 5 4 3 2 1 disappointing

4. I would recommend that my friends gd‘there. Yes No Maybe
5. After tutorlng, I feel more confident about: my academlc abllltles
. Yes No

6. I would feed comfortable about coming to the Tutorial Assistance
Program again: Yes No

7. What do you think your grade will: ‘be in the course(s) you received

tutoring service: '
A B . C - D F PASS FAIL

/

H. What was your grade in the course(s) when you began tutoring?

course #I% #2 #3_,

9. Number of sessions for each course

. course #1 #2 #3

-10. Did you receive individual or group? [Place (G) or (I))

course #1 - #2 #3

"11. would you use this service again? vyes no - maybe

12. Pplcase use this space for any geéneral comments you would like to make.
For cxample: What differcnce did” tutoring make for you as it relates
to your course? Good experiences, bad -expericnees?

" . 39

!
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.Pluxibilityg Was able s&o change

.

O

TU

TOR EVALUATION

(APPENDIX C)
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We would appreciatec your candid observations of vour tutor this semester.
Tt is important for us to be able to know how our staff are relating to others.
S. You will be helping in designing our

The information will remain anonymou

training and hiring procedures for future students.

Tutor's name:

Course:

|Excellent

Satisfactory

" Fair

Poor

Knowledge of Subject Matter:
Displayed skill and comfort
with subject.

npprpachbs and displayed
innovation when faced with
obstacles.

_Patience: Displayed the ability:
to work at o ratce that was com-
fortablce for me.

Sense of Humor: Personable and
warm without being threatening
.0or distracting.

Stimulating: Was able to excite.
your interest in the subject..

Encouraged Independence: Was able
to develop your confidence
reéalistically.

Dependable: "Was on time and
carricd through on commitments.

Undorstnndjng: Was ablce to listen
and communicate clearly what was

suld.
Equality: Had the ability to create
a "we" attitude toward teaching and
learning.

A— o —————

Awareness of Cultural Differences:
Had the ability to relate to the
special concerns I had which might
have been missed by someone less

sensitive.

COMMENTS WHICH YOU WOULD USE TO DESCRIBE YOUR TUTOR:

LI . - e e e -

RIC )

Aruitoxt provided by Eic:
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Y

STUDENT TUTOR EVALUATIONS .
Your involvement in this program is greatly valued Sy’the TAP staff. Thergfore, your
fecedback to us is of primary importance in our evaluation of this program this semester
and in making plans for the next. Please be as complete as you can in answering the
questions below. If- therg are any additional comments, suggestions, etc. you w1sh to
give us, please feel free to 1n lade them : - :

" 1. Demographics , . . o

1. Fresh’ Soph. Junior - ~ Senior . °  Graduate Other ’

. . . - . : A
2. Subjects tutored in: o : ’ & ‘
< » - - ]
3. Sex: Male - Female. Age . .
_b_’;"‘— . D — “~ —T.—
4. Major: )
’ . \
1.’ Tutorinq sessions

1. Were the appllcatlon form and tutor consultant comments useful in the
first session? . . : ) -

A

very useful 5 .4 3 2 1 not. ugeful

What would you like to see accomplishcé in the interview-to help you in the
. first session? o : // a .

+ -~

v . -
. o -

2. What problems wefg_youf students éxperiencing? (rank for degree of concern)

very important - 5 4 3 2 1. not important
subject matter------—---————e e 5 4 3 2 1; v
Study SKillS=———m oo oo e 5 4 3 2 1 “-
subject fear—-——-—-----—---—- e o m e 5 4 3 2 1 na ~
‘ background lacking=—===———eeemm e 5 4 3 :2 1
. fear of prof/working with prof-----------—-——————- 5 4 3 2 1
confidence—=====-—=mm—mm e e e 5 4 3 2. 1
' personal problems---#v-=-----—--—ememmee————————2-5 4 3 2' ]
anxiety-------------—---——mmm e 5 4 '3 2 1
" apathy---------- ettt bbbt 5 4 3 2 ) N
other 5 4 3 2 1

"3. What .resources did you use to help your students? (check and rank for
4

effectiveness) BT ; -
used ° very helpful’ 5 4 3 2 1 little to no help
_ ‘other text materials-—----—-—————c——o—m—mmmmmo 5 4 3 2 1
- tutor consultantg-——e—-—-t——m—em— e 5. 4 3 2 1
. . a.__ﬁtudy skills,materials——--—------————soo-—oo— 5 4 3 2 1. ,
‘ T olher sLudentiimmmm=m o m e e 5 4 "3 2 1
T __profoessors---- e e e e 5 1 3 2 [
your personal CXpericneess—ss——s——smo———oooo-— 5 4 3 2 1

" other campus resdurces (which ones)

———————

- - ———— . —— e — . — ———

__Other 5

s ' 5 4 3 2 1

5

O . . L e . ] - .

ERIC "~ e £ H

Aruitoxt provided by Eic:
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4.

L o \\
¢ \

In wha Ways did you measure the progress Jof your students’ Whlch of these
,Criteria\did you use? (Check and rénk on, ‘scale. of -usefulness)

used useful . . g 2771 . not useful £ -
- -~ ~—guppliementary exerc1ces————in——€i————L ——————— 5 4 3 2 1 B
" ability to do homework—-~====-====——= ccmmme 5 4 3 2 1
increased interest-———--—-—=cicaw_o e 5.4 3 2 1. >
____kinds of questions asked-----~===——=c—cec ——-5 4 3+ 2 2
ability to work independently------ e T 5.4 3 2 %
test esu1ts/grades—;r ----------------- xL-f--S 4 3 2 1.
other - . _ . 5 4 3 2 1

) ) & v ..
Hlow helpful, on the average, was tutoring for your students?////

¢ very helpful ' .5 4 j 2 1 * _not helpful

Hohfmhrhifime, per student per week, did yoll average spendingiin prepafetion?

- Vi
R . ) . ] V/ X .j
.. 7. For your subject area what would be an optimuft length of time for a ;
. {4 -tutoring segsion? . e
8. State two things you learned from the experienceé of tutoring this semester.
. » \ _ . : oy
2 4 R4
e . . {
9.  llow would you-define the role of a tutor?
o .
: _ /
ITI. TRAINING AND LEARNING EXPERIENCES
1. Which subject area meetings did you attend?
o Sciences ~ Socidl Sciences Math English Fdreién Language

What were the major sources of your 1earn1ng with this program? (Leave blank
those resources «you did aQt use.) please rank in terms, of ‘usefulness:

: very useful 5 4°3 21 of little help

PEOPLE ; v MA?ERIALS :

your students---—-- 5 4 3 2 1 handouts--=--===--- 5 4 3 2 1
cther tutors------ 5 4 3 2 1 study skills books-5 4 3 2 1
tutor consultants-5 4 3 2 1 tapes-——=-—=—=——-——- 5 4.3 2 1
Ms. Conner Hall---5 43 2 1 texts—————~teme e 5 4 3 21
ot} . 5 4 3 2 1 other 5 4 3 2 1
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PROGRAMS - o COMMENTS : I
orientation----==f--wo=5 4 3 2 1 :
. ‘first geheral sessions-5 4 3 2 1 B
., tutor group megfings---5 4 3 2 1 - T
\ subject areajﬂgZ;ings—TS 4 372 1, .
RASSL====m==Smme e -~-=5 4 3 2 Y . .
other 5 4 3 ;//1

. : X ] "
3. 1In retrospeqtj what did ygullike most about your training/learning experience?
Why? S Lt . o ‘ '
- . /, 4 . - . . .

///’

7

v

)

What did you 11ke least? Constructlve'cr1t1c1sm and suggestions. would
help ..... '

4. ‘what recommendations for future training programs could you make?
,yery important 5 4. 3 2 1 little or no lmportance
3

. : ’ ¢ ’ 2
.a. Organlzatlon and: planning tutoring sessions----5. . 4 3 2 1

4

. /7'Comments e
. ‘ o . . . ) r‘_

: ; b. - The tutorlng process: A . _
comiunication SkillenEmm—mmm e el 5 4 3 2 1
Comments: . - 3*) ’ o v

{

study skills—---——{;;g‘:——---—---f-———----e—---s 4 3 2 1+

Comments:

v

b technlques/methods of tutorlng ---------- ——————— 5 4 Aq 2 1l
Comments- o ‘ AN

c. Ways of measurlng student progress~—~-=cwce—ee--t 4 32 1
Comments: o

Comments:

5. 'To what degree do you feel more confident about your own academic ab: 11t1es/
after tutoring?

B

‘quite a -lot - 5 4 3 2 1 no' gain

-
v




4y o '—4_
IV, 'WORKING ‘WITH TAP - “-"’.\\ :
e . . {
1. How effectlve and/or useful were\fhe follow1ng to you as a tutor:
very useful not useful S,
a. master Schedule board——-f—--—- i 5 .4 3 2 1
b. intake interview form----- f—th———-——-——-——-a ————— 5 4. 3 2.1
c. time sheets-=-—————cccmemoeeu_ L——-—--————————— ————— 5. 4 3 2 -1 ,
d. weekly report forms—---—————- O 5 4 3 2. 1 ’
e. your folders——=— -o——m— oo 4 NEN——— 5 4 3 2 1 *
f. assignment sheet (small carbon)----=—--——-——--22__5 4 3 2 )
g. student "no Show" carbEns-——=——mm—mimmocmmcmmmeee 5 4 3 "2 1 .
h. your weekly schedule —————————————————————————————— 5 & 3 2 1
i.” other : ‘ ' 5 4 3 2 1
Recompendations: . ' L -,
LA b he !
/ —-
. - - , ¥ .
2. (New tutors this semester) How were you orierted? tape in person
Rate the effectiveness of the. session in informidg you-of::
very effective -5 4 3 2 1 not effective ‘
procedures and forms-=-—=-~————— o 5 4 3 2 1 o
resources and mgterials——==—————m———__ ————————— —=——=5 4 3 "2 1
attltude and ob ectlves of TAP in tutorlng——f ————————— 5 4. 3 2 1 '
3. What learning aids did you use? (rank as to usefulness and effectiveness)
. . .very useful = 5 4 3 2. 1 not useful .. _ o
’ blackboards;——-——-———————f—--—-—————-——-——f ——————————— 5 4 3 2 1
old notes,and texts—-------- e e e e e 5 4. 3 2 1 .
scratch PAPer = e e e e e 4 3 2 1
dictionaries--=———---~ L———-—;-————-J———--1 ———————————— 5 4 3 2 1 s
tape Jrecorder--~-————— e 5 4 3 2 21
study skills books/handouts—--------—-—;—F—————4——-j--5 43 2 vl
other _ : ) . ° .o+ .5 4 3 ,%_;/iflg/;i .
- v - ) - ] ] ‘ " . .
Suggestions? e ’ '
. . .;\
4. For tutors who participated'in this program last Semester: what, are your
’ reactions to the program this semester? better no change .- worse i
- Comments: ‘ : ' :
: 5. Howf&ould youldéfine'the role of a tutor consultant-(mgstér tutor)? - *



" 6. Rank the value of the follow1ng Ldeas for supplementa
as they would 1nterést you and/or your studénts.

- aids and prograns

-

/

/

:

j .

“lao-

p , : . to you . © to your < ud...s
. . ' . great value-nopvalue great value-no \alue

' ’ T 'S 4 3 2.1 5 4 321
rev1ew groups on spec1al topics early- 5 4 5 2 1 5 4 J 72 1
in the semester (by subject area and. .. e ) -
by study skllls) N
0ld exams from professors "S’_Q 3 21 5 4 3 2 1

[ ' L - - . 5
checklist of course objectives for L B -
assessing student-progress ’ "5 4 3 21 5-4 3 21

. ¥ -
special sessions cover1ng study . ¢ ) A
approaches to specific courses 5 4 3 2 1 504 3 2 1
lists of supplementary texts BRI 2
and references at Reserve desk o . . .
1n UGL "‘ 5 4 3 2 1 5 4 3 2“1
special materials for courses o : X
available here - .- 54 3 2 1. _ 5 4 3 2 1
. . . ~ ) : . ’ ) )
tapes on special topics related o L '
" to tutoring ) "5 4°3 2.1- 5 4 3 -2 1

other: . . 54 3 21 5 4 3 2.1

a
'

¢

" Thank you for tak1ng the tlme, energy, and thought to complete this long yet vital
. feedback/evalumtbn for us. If you have any other ideas or comments youwwould like

to express, please do so. Thank you for working w1th us.

e

A ' ) : ) T -
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